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Effective Term Spring 2025

Course Bulletin Listing/Subject Area Classics
Fiscal Unit/Academic Org Classics - D0509
College/Academic Group Arts and Sciences
Level/Career Undergraduate
Course Number/Catalog 2206
Course Title Politics and Political Thought in the Ancient World
Transcript Abbreviation PoliticsAncWorld
Course Description An advanced overview of the governance, politics, and political thought of ancient Greece and Rome.

You will trace the development of the ideals and practices of ancient democracy, oligarchy, monarchy,
and citizenship within their historical contexts; and examine how some of the earliest political theory was
shaped by the societies in which philosophers and theorists lived.

Semester Credit Hours/Units Fixed: 3

Length Of Course 14 Week, 12 Week, 7 Week, 6 Week
Flexibly Scheduled Course Never
Does any section of this course have a distance
education component?

No

Grading Basis Letter Grade
Repeatable No
Course Components Lecture
Grade Roster Component Lecture
Credit Available by Exam No
Admission Condition Course No
Off Campus Never
Campus of Offering Columbus, Lima, Mansfield, Marion, Newark, Wooster

Prerequisites/Corequisites
Exclusions
Electronically Enforced No

Cross-Listings

Subject/CIP Code 16.1299
Subsidy Level General Studies Course
Intended Rank Freshman, Sophomore, Junior, Senior
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Requirement/Elective Designation

Course Details

 COURSE REQUEST
2206 - Status: PENDING

Last Updated: Vankeerbergen,Bernadette
Chantal

02/06/2024

       Citizenship for a Diverse and Just World
The course is an elective (for this or other units) or is a service course for other units

Course goals or learning
objectives/outcomes

Describe and compare the major constitutional systems of the ancient Greek and Romans worlds•
Critique how ancient systems of government changed•
Outline the major aspects of ancient political theory•
Analyze forms and roles of political discourse in ancient societies•
Evaluate the role of citizens, subjects, and slaves in different ancient political systems•
Compare ancient political concepts with modern counterparts•
Evaluate how modern societies draw on ancient political systems and theory•

Content Topic List Systems of Government in Greece and Rome (Athens, Hellenistic Kingdoms, Republican and Imperial Rome)•
Revolutions and constitutional change•
Citizens, subjects, and slaves•
Political Theory (Plato, Aristotle, Cicero, Augustine)•
Political communication (oratory, art, architecture)•
Reception of ancient politics (modern republicanism)•

Sought Concurrence No

Attachments CLAS 2206 Syllabus.pdf: Syllabus

(Syllabus. Owner: Walton,Rachel Kathryn)

•

CLAS 2206 Covernote.pdf: Covernote

(Cover Letter. Owner: Walton,Rachel Kathryn)

•

CLAS 2206 Citizenship Submission Doc.pdf: GE Citizenship Theme Form

(Other Supporting Documentation. Owner: Walton,Rachel Kathryn)

•

Classics Undergraduate Curriculum Map.xlsx: Curriculum map

(Other Supporting Documentation. Owner: Walton,Rachel Kathryn)

•

CLAS 2206 PoliSci Concurrence.pdf: Concurrence documentation

(Concurrence. Owner: Walton,Rachel Kathryn)

•

Comments - If this course will count in one of your majors, please upload an updated curriculum map of that major.

- Please request a concurrence from the Dept of Political Science (by Vankeerbergen,Bernadette Chantal on 01/12/2024 04:30 PM)

•
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GE Theme course submission worksheet: Citizenship for a Just & 
Diverse World 

Overview 

Courses in the GE Themes aim to provide students with opportunities to explore big picture ideas and 
problems within the specific practice and expertise of a discipline or department. Although many Theme 
courses serve within disciplinary majors or minors, by requesting inclusion in the General Education, programs 
are committing to the incorporation of the goals of the focal theme and the success and participation of 
students from outside of their program.   
 
Each category of the GE has specific learning goals and Expected Learning Outcomes (ELOs) that connect to the 
big picture goals of the program. ELOs describe the knowledge or skills students should have by the end of the 
course. Courses in the GE Themes must meet the ELOs common for all GE Themes and those specific to the 
Theme, in addition to any ELOs the instructor has developed specific to that course. All courses in the GE must 
indicate that they are part of the GE and include the Goals and ELOs of their GE category on their syllabus.  
 
The prompts in this form elicit information about how this course meets the expectations of the GE Themes.  
The form will be reviewed by a group of content experts (the Theme Advisory) and by a group of curriculum 
experts (the Theme Panel), with the latter having responsibility for the ELOs and Goals common to all themes 
(those things that make a course appropriate for the GE Themes) and the former having responsibility for the 
ELOs and Goals specific to the topic of this Theme.  

Briefly describe how this course connects to or exemplifies the concept of this 
Theme (Citizenship) 

In a sentence or two, explain how this class “fits’ within the focal Theme.  This will help reviewers understand 
the intended frame of reference for the course-specific activities described below.  

 
(enter text here) 
 
 
 

 
  

This course fits within the theme of Citizenship in two main ways. It encourages students
to become better informed citizens in the contemporary world by equiping them with
historical perspective on ancient constitutions, political practices, and political theories
that have underpinned modern western systems of govenment and concepts of
citizenship. Students are thus able to critique and better understand modern state
structures and citizenship via historical comparison.

Secondly, throughout the course, students will examine how the concepts of citizenship
and politics interacted in the ancient world; what limited and shaped different groups’
access to political participation; and how the changing nature of power structures
affected the creation and definitions of citizenship.



Connect this course to the Goals and ELOs shared by all Themes 

Below are the Goals and ELOs common to all Themes.  In the accompanying table, for each ELO, describe the 
activities (discussions, readings, lectures, assignments) that provide opportunities for students to achieve those 
outcomes. The answer should be concise and use language accessible to colleagues outside of the submitting 
department or discipline. The specifics of the activities matter—listing “readings” without a reference to the 
topic of those readings will not allow the reviewers to understand how the ELO will be met.  However, the 
panel evaluating the fit of the course to the Theme will review this form in conjunction with the syllabus, so if 
readings, lecture/discussion topics, or other specifics are provided on the syllabus, it is not necessary to 
reiterate them within this form. The ELOs are expected to vary in their “coverage” in terms of number of 
activities or emphasis within the course. Examples from successful courses are shared on the next page. 

Goal 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level 
than the foundations. In this context, “advanced” refers to courses that are e.g., synthetic, rely on 
research or cutting-edge findings, or deeply engage with the subject matter, among other possibilities. 

Goal 2: Successful students will integrate approaches to the theme by making connections to out-of-
classroom experiences with academic knowledge or across disciplines and/or to work they have done in 
previous classes and that they anticipate doing in future. 

 Course activities and assignments to meet these ELOs 
ELO 1.1 Engage in critical and 
logical thinking.  

 

ELO 1.2 Engage in an advanced, 
in-depth, scholarly exploration of 
the topic or ideas within this 
theme. 

 

ELO 2.1 Identify, describe, and 
synthesize approaches or 
experiences.  

 

ELO 2.2 Demonstrate a 
developing sense of self as a 
learner through reflection, self-
assessment, and creative work, 
building on prior experiences to 
respond to new and challenging 
contexts.  

 

 

Example responses for proposals within “Citizenship” (from Sociology 3200, Comm 2850, French 2803):  

ELO 1.1 Engage in critical 
and logical thinking. 

This course will build skills needed to engage in critical and logical thinking 
about immigration and immigration related policy through:  
Weekly reading response papers which require the students to synthesize 
and critically evaluate cutting-edge scholarship on immigration;  
Engagement in class-based discussion and debates on immigration-related 
topics using evidence-based logical reasoning to evaluate policy positions;  
Completion of an assignment which build skills in analyzing empirical data 
on immigration (Assignment #1)  

Students will deeply study the governance structures, political discourse, and political thought of a range of ancient Mediterranean societies. They will
be encouraged to draw comparisons both between ancient political systems and with modern ideas of states and citizenship.

Students will read original research alongside ancient sources (provided in source textbooks). Weekly quizzes will evaluate the students’ ability to
integrate and synthesize information from readings, lectures, and in-class activities. In the three Module Papers, they will compare and critique readings
from several classes to into a synthesized review, which captures the nature of political structures, theory, or practice across different ancient societies.
Both the Citizenship Profiles Portfolio and the Public Outreach Final Project require sustained and developed exploration of a range of readings, and the

presentation of their research in public-orientated and accessible ways.

Students will engage in critical and logical thinking about citizenship primarily through comparison and evaluation of the differing and conflicting concepts and practices of
constitutions, citizenship, political practice, and political thought in ancient Greek and Roman societies.

Students complete weekly readings which comprise introductory to advanced modern scholarship, and ancient sources. In Module IV they will read extensive passages of
ancient political philosophy (Plato, Aristotle, Cicero, Augustine). Weekly quizzes encourage students to think critically about this material and synthesize it with information

d di i i th l t M d l t t d t t l i d th t h d l th t t k t th i i t t th P bli O t h Fi l

Students will identify, describe, and synthesize 1) approaches to citizenship in scholarship and ancient political thought and 2) experiences of citizenship both in
primary sources and via comparison of their own experiences of citizenship in the modern world. For example, the Citizenship Profiles Portfolio encourages
students to explore in a sustained way the experiences of individuals living within different political systems in the ancient world and to compare them both to
other examples in the ancient world and to modern ideas of citizenship and political participation. Similarly, the Public Outreach Final Project prompts students to
synthesize information and sources on an aspect or concept from ancient political culture (an example could be ‘ostracization’ – a means of banishing politicians
via a popular vote in Classical Athens), and to present it in an accessible way to a non-specialist public.

Throughout the course, discussion questions posed in class encourage students to see connections between the material
covered, contemporary issues, and citizenship. For example, in Week I.4 they will examine how the Roman republic
contained legally defined citizens (women) who were excluded from a notionally democratic system, and thus critique
modern assumptions that citizenship in democratic states necessarily entails rights to direct participation in the political
system. In terms of assessment, feedback offered on quizzes and Module Papers will encourage students to reflect on
their progress and shape their plans for the Citizenship Profiles Portfolio and Public Outreach Final Project. Both of these
assessments are creative projects that require self-reflection and critique of modern assumptions in light of comparable
ancient material (for example, a Public Outreach Final Project could re-imagine how Roman group-voting might affect
campaigning if applied in modern elections).

In the Concluding section of the course (Week 14: Afterlives) will encourage students to reflect on how modern political
systems were formed in direct imitation or adaption of ancient ones.



Completion 3 assignments which build skills in connecting individual 
experiences with broader population-based patterns (Assignments #1, #2, 
#3)  
Completion of 3 quizzes in which students demonstrate comprehension of 
the course readings and materials. 
 

ELO 2.1 Identify, describe, 
and synthesize approaches 
or experiences.  
 

Students engage in advanced exploration of each module topic through a 
combination of lectures, readings, and discussions. 
 
Lecture 
Course materials come from a variety of sources to help students engage in 
the relationship between media and citizenship at an advanced level. Each 
of the 12 modules has 3-4 lectures that contain information from both 
peer-reviewed and popular sources. Additionally, each module has at least 
one guest lecture from an expert in that topic to increase students’ access 
to people with expertise in a variety of areas. 
 
Reading 
The textbook for this course provides background information on each topic 
and corresponds to the lectures. Students also take some control over their 
own learning by choosing at least one peer-reviewed article and at least 
one newspaper article from outside the class materials to read and include 
in their weekly discussion posts. 
 
Discussions 
Students do weekly discussions and are given flexibility in their topic choices 
in order to allow them to take some control over their education. They are 
also asked to provide 
information from sources they’ve found outside the lecture materials. In 
this way, they are able to 
explore areas of particular interest to them and practice the skills they will 
need to gather information 
about current events, analyze this information, and communicate it with 
others. 
 
Activity Example: Civility impacts citizenship behaviors in many ways. 
Students are asked to choose a TED talk from a provided list (or choose 
another speech of their interest) and summarize and evaluate what it says 
about the relationship between civility and citizenship. Examples of Ted 
Talks on the list include Steven Petrow on the difference between being 
polite and being civil, Chimamanda Ngozi Adichie’s talk on how a single 
story can perpetuate stereotypes, and Claire Wardle’s talk on how diversity 
can enhance citizenship. 

ELO 2.2 Demonstrate a 
developing sense of self as a 
learner through reflection, 
self-assessment, and 
creative work, building on 
prior experiences to respond 
to new and challenging 
contexts.  
 

Students will conduct research on a specific event or site in Paris not 
already discussed in depth in class. Students will submit a 300-word 
abstract of their topic and a bibliography of at least five reputable 
academic and mainstream sources. At the end of the semester they will 
submit a 5-page research paper and present their findings in a 10-minute 
oral and visual presentation in a small-group setting in Zoom.  
 
Some examples of events and sites: 
The Paris Commune, an 1871 socialist uprising violently squelched by 
conservative forces  



Jazz-Age Montmartre, where a small community of African-Americans–
including actress and singer Josephine Baker, who was just inducted into 
the French Pantheon–settled and worked after World War I.   
The Vélodrome d’hiver Roundup, 16-17 July 1942, when 13,000 Jews were 
rounded up by Paris police before being sent to concentration camps  
The Marais, a vibrant Paris neighborhood inhabited over the centuries by 
aristocrats, then Jews, then the LGBTQ+ community, among other groups. 

Goals and ELOs unique to Citizenship for a Just & Diverse World 

Below are the Goals and ELOs specific to this Theme.  As above, in the accompanying Table, for each ELO, 
describe the activities (discussions, readings, lectures, assignments) that provide opportunities for students to 
achieve those outcomes. The answer should be concise and use language accessible to colleagues outside of 
the submitting department or discipline. The ELOs are expected to vary in their “coverage” in terms of number 
of activities or emphasis within the course. Examples from successful courses are shared on the next page. 

GOAL 3: Successful students will explore and analyze a range of perspectives on local, national, or global 
citizenship, and apply the knowledge, skills, and dispositions that constitute citizenship. 
 
GOAL 4: Successful students will examine notions of justice amidst difference and analyze and critique 
how these interact with historically and socially constructed ideas of citizenship and membership within 
societies, both within the US and/or around the world. 

 
Example responses for proposals within “Citizenship” (Hist/Relig. Studies 3680, Music 3364; Soc 3200): 

 Course activities and assignments to meet these ELOs 
ELO 3.1     Describe and analyze a range of 
perspectives on what constitutes citizenship 
and how it differs across political, cultural, 
national, global, and/or historical 
communities. 

 

ELO 3.2    Identify, reflect on, and apply the 
knowledge, skills and dispositions required 
for intercultural competence as a global 
citizen.  

 

ELO 4.1    Examine, critique, and evaluate 
various expressions and implications of 
diversity, equity, inclusion, and explore a 
variety of lived experiences.  
 

 

ELO 4.2   Analyze and critique the 
intersection of concepts of justice, 
difference, citizenship, and how these 
interact with cultural traditions, structures 
of power and/or advocacy for social change. 
 

 

ELO 3.1 Describe and analyze a 
range of perspectives on what 
constitutes citizenship and how it 
differs across political, cultural, 

Citizenship could not be more central to a topic such as 
immigration/migration. As such, the course content, goals, and 
expected learning outcomes are all, almost by definition, engaged 
with a range of perspectives on local, national, and global citizenship.  

This course is fundamentally comparative in how students examine political structures and ideas, and the ways that
they influence concepts of citizenship. With Module I, students begin by comparing and analyzing constitutional
arrangements across four different ancient states, including how citizenship and political participation were defined
in each. Module II charts how systems change in antiquity, with a particular focus on how democratic systems
came to an end in both Athens and Rome. Other modules encourage comparison of citizenship with other political
categories within ancient states (Module III: Citizen, Subject, and Slave), and with theoretical models of states and
citizenship devised by ancient thinkers (Module IV: Political Theory). In the concluding section (Week 14: Afterlives)
students examine how modern political systems (especially the US constitution) were formed in direct imitation or
adaption of ancient ones.

Teaching intercultural competence as an historically-informed global citizen is central to the mission of this course. In class,
students frequently explore historical examples of how citizenship can be conditioned by political practice, theory, and discourse,
in terms of direct and indirect access to political processes. For example, they examine the role of unwritten constitutions and the
role of law in I.4, III.1, IV.2. They analyze the effects of religious change on the status of citizens and the state in II.4. They also
analyze a range of ancient forms of political communication, not least ancient oratory and persuasive speech, that continue to
have modern application in democratic states, V.1 & V.2. Formal opportunities to reflect on an apply this knowledge and these
skills will be the Citizenship Profiles Portfolio and Public Outreach Final Project.

Throughout the course, students examine and evaluate how various political systems, practices, and theories in the
ancient world constructed levels of political participation and exclusion, and how those levels of participation
intersected with categories such as religion, social status, and gender. For example, in I.1 students examine
Athenian direct democracy, and how this foundational constitutional arrangement nonetheless excluded women,
slaves and non-Athenians who resided in the City. In Module III, students study the practice of ancient slavery, and
how the Roman state categorized subjects alongside citizens. And in Module IV, they critique how ancient theorists
sought to account for these categories when designing ‘ideal’ states in works such as Plato’s Republic or
Augustine’s City of God; and what constitutes a ‘just’ state in each case. Weekly quizzes will prompt students to
critique these forms of diversity and justice; as will the prompts in the Module Papers.

This course establishes a comparative framework of four ancient political systems in which students can trace
the varying intersections of justice, difference, citizenship and how they interact with power structures. For
example, in IV.1 they examine how Plato advocates for an ideal state which is predicated on a rigorous
hierarchical system (of ‘guardians’, ‘workers’ etc.), and how this ‘ideal’ was conditioned by his own experience
of the end of democratic Athens (examined in I.1 and II.1). It studies how new religious groups such as
Christians could take control of traditional power structures (II.4; IV.4). The construction and role of different
categories such as imperial subject, slave, and citizen are examined across all four constitutional case
studies (e.g. I.2, I.5, III.1, III.2, III.3, III.4). Students will analyze and critique the intersection of these concepts
in the quizzes and Module papers, and particularly in the Citizenship Profiles Portfolio, where they will chart
how these intersections construct concepts of ancient citizenship.



national, global, and/or historical 
communities.  

Throughout the class students will be required to engage with 
questions about what constitutes citizenship and how it differs across 
contexts.  
 
The course content addresses citizenship questions at the global (see 
weeks #3 and #15 on refugees and open border debates), national 
(see weeks #5, 7-#14 on the U.S. case), and the local level (see week 
#6 on Columbus). Specific activities addressing different perspectives 
on citizenship include Assignment #1, where students produce a 
demographic profile of a U.S-based immigrant group, including a 
profile of their citizenship statuses using U.S.-based regulatory 
definitions. In addition, Assignment #3, which has students connect 
their family origins to broader population-level immigration patterns, 
necessitates a discussion of citizenship. Finally, the critical reading 
responses have the students engage the literature on different 
perspectives of citizenship and reflect on what constitutes citizenship 
and how it varies across communities. 

ELO 3.2 Identify, reflect on, and 
apply the knowledge, skills and 
dispositions required for intercultural 
competence as a global citizen.  

This course supports the cultivation of "intercultural competence as a 
global citizen" through rigorous and sustained study of multiple 
forms of musical-political agency worldwide, from the grass-roots to 
the state-sponsored. Students identify varied cultural expressions of 
"musical citizenship" each week, through their reading and listening 
assignments, and reflect on them via online and in-class discussion. It 
is common for us to ask probing and programmatic questions about 
the musical-political subjects and cultures we study. What are the 
possibilities and constraints of this particular version of musical 
citizenship? What might we carry forward in our own lives and labors 
as musical citizens Further, students are encouraged to apply their 
emergent intercultural competencies as global, musical citizens in 
their midterm report and final project, in which weekly course topics 
inform student-led research and creative projects. 

ELO 4.1 Examine, critique, and 
evaluate various expressions and 
implications of diversity, equity, 
inclusion, and explore a variety of 
lived experiences.  
 

Through the historical and contemporary case studies students 
examine in HIST/RS 3680, they have numerous opportunities to 
examine, critique, and evaluate various expressions and implications 
of diversity, equity, and inclusion, as well as a variety of lived 
experiences. The cases highlight the challenges of living in religiously 
diverse societies, examining a range of issues and their implications. 
They also consider the intersections of religious difference with other 
categories of difference, including race and gender. For example, 
during the unit on US religious freedom, students consider how 
incarcerated Black Americans and Native Americans have 
experienced questions of freedom and equality in dramatically 
different ways than white Protestants. In a weekly reflection post, 
they address this question directly. In the unit on marriage and 
sexuality, they consider different ways that different social groups 
have experienced the regulation of marriage in Israel and Malaysia in 
ways that do not correspond simplistically to gender (e.g. different 
women's groups with very different perspectives on the issues).  
 
In their weekly reflection posts and other written assignments, 
students are invited to analyze the implications of different 
regulatory models for questions of diversity, equity, and inclusion. 
They do so not in a simplistic sense of assessing which model is 



 

"right" or "best" but in considering how different possible outcomes 
might shape the concrete lived experience of different social groups 
in different ways. The goal is not to determine which way of doing 
things is best, but to understand why different societies manage 
these questions in different ways and how their various expressions 
might lead to different outcomes in terms of diversity and inclusion. 
They also consider how the different social and demographic 
conditions of different societies shape their approaches (e.g. a 
historic Catholic majority in France committed to laicite confronting a 
growing Muslim minority, or how pluralism *within* Israeli Judaism 
led to a fragile and contested status quo arrangement). Again, these 
goals are met most directly through weekly reflection posts and 
students' final projects, including one prompt that invites students to 
consider Israel's status quo arrangement from the perspective of 
different social groups, including liberal feminists, Orthodox and 
Reform religious leaders, LGBTQ communities, interfaith couples, and 
others. 

ELO 4.2 Analyze and critique the 
intersection of concepts of justice, 
difference, citizenship, and how 
these interact with cultural 
traditions, structures of power 
and/or advocacy for social change.  
 

As students analyze specific case studies in HIST/RS 3680, they assess 
law's role in and capacity for enacting justice, managing difference, 
and constructing citizenship. This goal is met through lectures, course 
readings, discussion, and written assignments. For example, the unit 
on indigenous sovereignty and sacred space invites students to 
consider why liberal systems of law have rarely accommodated 
indigenous land claims and what this says about indigenous 
citizenship and justice. They also study examples of indigenous 
activism and resistance around these issues. At the conclusion of the 
unit, the neighborhood exploration assignment specifically asks 
students to take note of whether and how indigenous land claims are 
marked or acknowledged in the spaces they explore and what they 
learn from this about citizenship, difference, belonging, and power. 
In the unit on legal pluralism, marriage, and the law, students study 
the personal law systems in Israel and Malaysia. They consider the 
structures of power that privilege certain kinds of communities and 
identities and also encounter groups advocating for social change. In 
their final projects, students apply the insights they've gained to 
particular case studies. As they analyze their selected case studies, 
they are required to discuss how the cases reveal the different ways 
justice, difference, and citizenship intersect and how they are shaped 
by cultural traditions and structures of power in particular social 
contexts. They present their conclusions in an oral group 
presentation and in an individually written final paper. Finally, in 
their end of semester letter to professor, they reflect on how they 
issues might shape their own advocacy for social change in the 
future. 
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